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                               Rocket High 

Rocket High, Southern Arkansas University Tech’s concurrent enrollment program (CEP), is a partnership with school 
districts to provide an opportunity for qualified students to earn college credit while still in high school, allowing students 
to get a head start on their college career before graduation. Classes are taught by approved high school teachers during 
the regular high school schedule. The course materials, assignments and grading standards used in the courses must meet 
the same standards as regular SAU Tech courses. Courses vary by high school based on the qualifications of the high 
school instructors. Early College Initiative students attend classes on SAU Tech’s campus. High school students may 
take up to eleven college credit hours each semester. 

Faculty Liaison Responsibilities 
 

Faculty Liaisons play an essential role in the success of the Rocket High program. The quality and academic rigor of the 
program depends largely on the active participation of the Faculty Liaisons. Rocket High Faculty Liaisons are responsible 
for ensuring that courses in their respective content area taught at the high schools align with courses taught by the 
college. Faculty Liaisons must provide curriculum oversight, mentorship, and support to high school instructors. The 
primary responsibilities of Faculty Liaisons include, but are not limited to new teacher orientation, syllabus review, 
mentorship and ongoing training, site visits, and addressing noncompliance issues. 
 

• New Teacher Orientation – When a new instructor is approved to teach a concurrent course, faculty liaisons 
must conduct a new teacher orientation with the high school instructor. This visit should be made prior to the first 
class taught by a new concurrent instructor or, depending on the circumstances, during the first semester a course 
is taught. The faculty liaison will go over the concurrent faculty handbook, the student handbook, SAU Tech 
course policies including early alert retention, attendance processes, drops, roster certification, final grade 
submission, use of CampusConnect, course assessment, and the course syllabus. Liaisons should instruct the 
teacher how to create their course syllabus in the college’s learning management system (LMS). Upon completion 
of the orientation, the New Concurrent Instructor Site Visit Form will be completed and submitted to the CEP 
Coordinator. 
 

• Syllabus Review – High school instructors must create/revise course syllabi at the beginning of each semester 
using the Concourse system to ensure consistency across curriculum. Faculty Liaisons must then review and 
approve the syllabi. Syllabi should be reviewed within the first two weeks of the semester. High school instructors 
must distribute the syllabi to their students. 

 
• Mentorship and Ongoing Training – Faculty liaisons should communicate discipline specific information to 

high school instructors on a regular basis. Liaisons must also conduct annual professional development 
workshops. This is usually done during breakout sessions at the college’s Annual Professional Development 
Workshop held during the summer. These sessions must be documented. A session agenda should be created and 
distributed to attendees. The session agenda and any handouts distributed should be sent to the CEP Coordinator 
following the event. In cases where a high school instructor cannot attend, a one-on-one training should be 
scheduled on a more convenient date. The professional development must be collegial, discipline-specific, and 
address such topics as content, pedagogy, delivery, assessment, evaluation, research, development, or 
advancement in the discipline being taught. High school instructors are required to participate in professional 
development each of the first two years he/she teaches a concurrent course and not less than once every three 
years after the first two years. The Concurrent Instructor Professional Development Site Visit Form will be 
completed and submitted to the CEP Coordinator after each visit. 

 
• Site Visits – Faculty liaisons will visit concurrent instructors to ensure their adherence to the CEP’s policies and 

procedures. The site visit may take place at the same time as the professional development site visit. Monitoring 
site visits must occur each of the first two years a concurrent instructor teaches a concurrent course and not less  
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than once every three years after the first two years. The Concurrent Monitoring Site Visit Form will be 
completed and submitted to the CEP Coordinator after each visit. 

  
 During the monitoring site visit, the faculty liaison will confirm, by observation and/or communication, that 
                             the following are occurring: 

a. Procedures for certifying rosters are being followed 
b. Methods of assessment are being followed 
c. Course content and outcomes as outlined in the syllabus are being taught 
d. Testing procedures and evaluation are similar to and show evidence of learning comparable to the course 

taught on campus 
e. The concurrent instructor creates meaningful learning experiences, engages students in problem solving 

activities, and promotes critical thinking equivalent to the course taught on campus (including both 
lecture and lab components of the course) 

f. The textbook being used in the concurrent course is comparable to the textbook of the equivalent on- 
campus course 

 
• Non-compliance Issues – In order to maintain the quality of concurrent courses, instructors are required to 

follow specific course and professional guidelines. The Faculty Liaison should document any concerns and 
include them on the site visit report. The Faculty Liaison should immediately discuss the concern with the 
instructor, give written feedback on changes they want to see implemented, and set a reasonable time (i.e., one 
semester) for corrections to be made. If the concerns are not corrected within a reasonable amount of time, the 
Faculty Liaison must inform the CEP Coordinator. The CEP Coordinator will contact the instructor and/or 
school district to inform them of the concerns. The Faculty Liaison will make another visit to see if the instructor 
has improved. If at that time the teacher has improved, the issue can be considered resolved; however, the liaison 
will continue to follow up over the next year to ensure that the teacher continues to implement the changes 
discussed. If the concerns are not addressed, the instructor may lose their ability to teach concurrent courses. 

 
SAU Tech’s Employee Handbook contains policies and procedures applicable to all employees. In addition, the 
Faculty Manual delineates policies specific to faculty. SAU Tech faculty responsibilities are listed in the Faculty 
Manual. Serving as a faculty liaison for Rocket High falls in the category of “other duties as assigned by the Vice 
Chancellor for Academics & Planning.” In accordance with the Employee Handbook, failure to adequately fulfill the 
responsibilities of faculty liaison may result in discipline or dismissal. The process for carrying out discipline and/or 
dismissal for this infraction, referred to as “unacceptable behavior”, is detailed in the Employee Handbook. 

 
High School Faculty Responsibilities 

 
Concurrent enrollment instructors must agree and adhere to the following responsibilities. Teaching privileges may be 
revoked for any instructor who does not comply with all policies, procedures, and requirements established by the 
Concurrent Enrollment Program. 

 

   1. Submission of all required paperwork prior to teaching a concurrent course, and as requested thereafter. 
 

   2. Participate in an orientation session for each new course prior to teaching the course for concurrent credit. 
Participate in annual discipline specific professional development activities, site visits, and ongoing collegial 
interaction to address course content, course delivery, assessment, evaluation, and/or research provided by 
the college. 

 

   3. Distribute a syllabus that has been reviewed and approved by the designated faculty liaison to all students 
enrolled in the concurrent class the first week of the semester. A copy of the approved syllabus must also be 
submitted to the Concurrent Enrollment Office. 
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    4. Instructors must use the same textbook as the on-campus course or a textbook approved by the college. 
  
    5. Adhere to all deadlines and timeframes as set forth by SAU Tech, which include but is not limited to, 

roster certification, electronic submission of grades, drops, assessments, and registration. 
 

   6. Submitting copies of student work, exams, assessments, and/or grades as requested by the faculty liaison or 
the Concurrent Enrollment Office. 

 

   7. Retrieve and respond in a timely manner to all electronic correspondence sent by the faculty liaison and the 
Concurrent Enrollment Office. Correspondence will be sent to the email address(es) collected during the 
faculty approval process. 

 
 
 

    8. Participate in annual discipline specific professional development activities, site visits, and ongoing collegial  
                               interaction to address course content, course delivery, assessment, evaluation, and/or research provided by the  
                               college. 
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Discipline-Specific Professional Development for Continuing Instructors 
 

BACKGROUND 
Discipline-specific professional 
development for instructors—both new 
and continuing—is critical to the quality, 
rigor, and sustainability of the concurrent 
enrollment partnership. 

The purpose of this brief is to share best 
practices and examples for engaging 
concurrent enrollment instructors and 
their college faculty counterparts in the 
discipline in effective and meaningful 
professional development. 

Approaches to concurrent enrollment 
instructor professional development vary 
according to need, logistics, and tradition. 
Likewise, those creating and participating 
in concurrent enrollment professional 
development approach the work from 
a variety of disciplines, backgrounds, 
and experiences. One constant among 
concurrent enrollment professional 
development best practices is the notion 
that the professional development should 
include content-knowledge as well as 
pedagogical components. Research 
in professional development across 
secondary/post-secondary boundaries 
also suggests that the best professional 
development is grounded in mutual 
respect and is on-going, collaborative, 
and reciprocal in nature. Our hope is 
that this brief serves as a source for ideas 
and experimentation. 

NACEP STANDARDS REGARDING PROFESSIONAL DEVELOPMENT FOR CONCURRENT 
ENROLLMENT INSTRUCTORS 
To elevate the stature of concurrent enrollment, the National Alliance of Concurrent 
Enrollment Partnerships (NACEP) maintains a set of National Concurrent Enroll- 
ment Partnership Standards. Meaningful faculty collaboration across the second- 
ary/post-secondary boundary is a defining feature of programs that implement 
NACEP’s Standards. NACEP’s Faculty Standard 3 states that concurrent enrollment 
partnerships should provide “annual discipline-specific professional development 
activities and on-going collegial interaction to address course content, course de- 
livery, assessment, evaluation, and/or research and development in the field.” 

 
Annual professional development is one tool for programs to ensure that courses 
taught in the high school mirror those same courses taught on the college cam- 
pus. The Standard reflects NACEP’s concern for consistent course content and rigor 
regardless of who delivers instruction for the college or university. Broken down, 
Faculty Standard 3 maps out guidelines for strong professional development in 
concurrent enrollment partnerships: First, professional development should be on- 
going and should happen at least annually. Second, it should be discipline-specific 
and should focus on content, pedagogy, assessment, and advancements in the 
field. Third, it should be collegial. 

 
I have increased rigor, not only in my upper level classes, 

but in those preparing students to reach the college courses 
as seniors. The professional development offered to teachers 
keeps me on the cusp of best practices in the field. It has 

made me a better teacher in all of the levels I teach. 

Kay Edberg, concurrent enrollment teacher 
partnering with the University of Minnesota, Twin Cities 



THE ON-GOING NATURE OF PROFESSIONAL DEVELOPMENT 
According to author Patricia Sehulster (2012), instructors 
must“consciously work to inform one another’s teaching and 
ultimately our students’ learning and readiness.” For concur- 
rent enrollment, on-going professional development pro- 
vides a means for instructors to engage in that information 
sharing. In some cases, this means that participating instruc- 
tors travel to the college or university’s campus for workshops 
or meetings where they engage in discussions regarding 
new research in their particular field, learn and share peda- 
gogical practices, discuss assessment data from the courses 
in their discipline, learn from guest speakers and experts in 
the field, or help propose and plan changes to their particu- 
lar concurrent enrollment courses. Calibration of grading also 
can occur at these on-campus sessions, as can presentations 
from concurrent enrollment instructors who have innovative 
teaching and research practices that might benefit others 
in the program. For programs or disciplines that have only 
a few instructors in a particular discipline, professional de- 
velopment often happens one-on-one and might happen in 
a variety of locations rather than on-campus. The challenge 
of individualized professional development is in providing a 
meaningful opportunity to expand an instructor’s knowl- 
edge in the field of study in which s/he teaches. 

Technology affords many ways for on-going professional 
development to occur between high school concurrent enroll- 
ment instructors and their post-secondary counterparts. In 
cases where annual face-to-face meetings are prohibitive 
because of travel, videoconference or pre-recorded profes- 
sional development modules can help elevate concurrent 
enrollment instructors’ content-knowledge. The calibration 
of grading and assessment of student work can be done via 
email or a Course or Content Management System. Videos 
from experts in the discipline can be posted online in a similar 
fashion and shared through a variety of formats. And college 
faculty can make “virtual visits” to speak and chat with concur- 
rent enrollment students and instructors in the high schools 
in real-time via technology. Increasingly programs are utilizing 
technology tools to supplement in-person professional devel- 
opment. To fully replace in-person professional development, 
programs will need to carefully plan activities that are ongoing 
and interactive to ensure that concurrent enrollment instruc- 
tors participate and benefit from the activities. 

Since high school instructors are often isolated from profes- 
sional colleagues in their discipline, particularly when from 
small or rural schools, this connection with college faculty and 
their peers who are teaching the same courses through con- 
current enrollment represents one of the strongest benefits to 
concurrent enrollment instructors. It sometimes leads to col- 
laboration on conference presentations or papers within the 
field, elevating the status of high school teachers who often 
have few opportunities to advance their careers. 

Work such as this can only happen when partnerships are built among 
the instructors, faculty in the sponsoring department, and the concur- 
rent enrollment program staff. Faculty, in particular, are often the key 
drivers of these trainings, whether through facilitating discussions and 
information exchange or building bridges between the high school 
instructors and the academic department and larger academic field. 

DISCIPLINE-SPECIFIC PROFESSIONAL DEVELOPMENT 
What follows are six discipline-specific professional development 
ideas from several NACEP-accredited concurrent enrollment pro- 
grams. These ideas represent professional development opportuni- 
ties across a wide range of institutions, high school partnerships, and 
academic disciplines: 

l Discussion of current research 
For professional development of continuing instructors of ocean- 
ography, a graduate student in the School of Oceanography 
presented her research on ocean acidification, a key environmen- 
tal issue in the Pacific Northwest. She then led instructors through 
a classroom activity on ocean acidification in which they analyzed 
data using Excel. The instructors then discussed how they could 
adapt and use this content and lesson in their classrooms. (Univer- 
sity of Washington) 

l Author Visits 
As part of the effort for continued development of content 
knowledge for veteran instructors in English Composition, visit- ing 
professors  and authors of the course-required  textbook led a day-
long workshop on “Helping  Students  to  Read  and Write in 
Depth,” focusing on transitioning students to college reading, what 
faculty across the curriculum want from student writing, common 
problems in student writing, and shifting students from the 
culture of argument to the culture of understanding, all with a 
heavy focus on the ethos of the course textbook. Instructors were 
tasked with completing course-relevant prompts designed to fur- 
ther their understanding of the functions of evidence in student 
writing assignments and group grading. (Indiana University) 

l On-campus Observation 
Concurrent enrollment chemistry instructors had an opportunity 
to observe an on-campus section of the course they teach for 
concurrent enrollment. This was followed by a graduate student 
presentation on her research in the development of chemothera- 
peutic drug compounds as well as a presentation from a library 
specialist discussing how information literacy can be used to 
teach evidence-based innovation to chemistry students. Finally, 
examples were provided that showed how complex chemistry 
ideas can be illustrated through the lens of food and cooking. 
(Indiana University) 
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l Collaborative course content development 
To enhance collaboration between college faculty and 
concurrent enrollment instructors, a college instructor 
developed a professional development workshop for 
new and seasoned instructors that took the form of a 
college course in the subject matter assigned. Concur- 
rent enrollment instructors collaborated with college 
instructors to develop interchangeable units, lessons 
and assignments that fulfilled course competencies, and 
learning objectives. The resulting work was compiled in a 
common online system with shared access for all instruc- 
tors teaching the course, on- and off-campus. (Laramie 
County Community College) 

l Online, interactive discussion board 
As part of a grant, faculty in the English department 
conducted a two-week online discussion for concurrent 
enrollment instructors. Topics included assessment, best 
practices for engaging students, curriculum changes for 
the upcoming year, and readings in the field of study. 
(NorthWest Arkansas Community College) 

l Online videos 
For public speaking instructors unable to attend an on- 
campus professional development day, an online video 
was created, covering the same agenda as the face-to- 
face seminar. In the video, a public-speaking faculty liai- 
son discusses the role of video recorded feedback in the 
instruction of public speaking. The liaison also presented 
the results of a meta-analytic study that examined twelve 
published studies about the use of video recording to 
provide feedback to students in public speaking courses, 
indicating that this approach results in better content of 
student speeches, greater acquisition of public speaking 
skills, better performance on objective tests, and a more 
positive attitude toward the course in general. Instructors 
were provided with a how-to guide to establish their own 
public speaking video database for the course. (Pennsyl- 
vania Highlands Community College) 

 
 
 

…it’s unfortunate that 
high school teachers and 
college professors do not 
collaborate more often. 

THE IMPORTANCE OF COLLEGIALITY IN PROFESSIONAL DEVELOPMENT 
According to EDUCAUSE editor Jonathan Huer (2015), “. . . it’s un- 
fortunate that high school teachers and college professors do not 
collaborate more often. Strong collaborations would enhance in- 
struction for both parties, would increase the understanding of 
what types of teaching and learning are happening in each setting, 
and would assist students in their transition from high school to col- 
lege.” An application of Huer’s words suggests that both high school 
teachers and college instructors have much to gain from one anoth- 
er via collaborations through concurrent enrollment professional 
development. Here are a few considerations for programs aiming to 
build strong, collegial partnerships. 

l Give the teachers a say. Encourage the high school teachers to 
contribute their expertise and opinions. Find out what the in- 
structors would be interested in learning more about and how 
they could contribute to the professional development effort. 
Make the professional development reciprocal in nature. 

l Build faculty buy-in. Concurrent enrollment instructors should 
feel supported and appreciated by the college or university for 
which they teach. Faculty liaisons at the college are providing a 
valuable service and need recognition of their time and commit- 
ment from the college and their own academic departments. 

l Offer a spectrum of opportunities. Offer multiple opportunities 
throughout the year in a variety of formats that are accessible, rele- 
vant, and robust. A single professional development session of one 
or two hours once a year is unlikely to lead to significant expansion 
of an instructor’s knowledge in the field of study. 

l Plan for busy people and busy schedules. Consider appropriate 
durations and times of the day and school year to offer face-to- 
face and on-going professional development activities. 

l Provide adequate resources and commitment. Both high schools 
and colleges entering into concurrent enrollment partnerships 
should commit to ensuring instructor participation in professional 
development. Both partners should set an expectation for partici- 
pation and monitor to identify non-participation. Funding may be 
needed for the costs of substitutes, travel expenses, teacher sti- 
pends (if professional development occurs outside of the regular 
contract), and for time spent by college faculty planning and con- 
ducting professional development. 
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We ensure the excellence of concurrent enrollment programs 
through our national standards and accreditation and 

promote knowledge sharing, networking, and advocacy 
that supports our members and advances the field. 

 

www.nacep.org 
 

P.O. Box 578, Chapel Hill NC 27514 
information@nacep.org 

(919) 593-5205 
(877) 572-8693 [fax] 

http://www.nacep.org/
mailto:information@nacep.org


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

Rocket High 
Southern Arkansas University Tech  

P.O. Box 3499 
Camden, AR 71711 

Office: (870) 574-4476 
Website: www.sautech.edu 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

SAU Tech does not discriminate on the basis of sex, race, color, creed, sexual orientation, 
gender identity, gender expression, veteran status, or disability in admission to, access to, 
treatment in, or employment in its programs and activities. 
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